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ABSTRACT = - - ==

secondary and postsecondary vocat1onal programs are._ ciear,,progrcss

in articulation betweesn proprietary schools and secondary and/or
postsecondary programs has been slow. The fundamental barrier to .
articulation betWeeﬁ propr1etary schools and postsecondary vocational
education programs is faculty reluctance to be associated with a

school that aims to make a profit, Besides faculty reluctance; the
following present major barriers to-articulation: communication -
breakdown, lack of enthus1asm,,1nab111ty to sell the concept at the
top level, leadership, staff e11t15m, and reluctance to change
curr1culum. Strategies for overcom1ng these barriers include

arranging regularly scheduled meet1ngs in the various schools,
pub115h1ng ‘a newsletter on the articulation effort, establ1sh1ng an

inservice meeting to disseminate information about the articulation

effort, focusing on "students first," bringing in consultants;

InVOlVIHQ top- personnel in plann1ng, having representatives from both

institutions on committees, and redesigning curricula at both

schools. Three types of articulation are (1) private occupat1onai

schools that accept secondary vocational program graduates into their

educational offerings, (2) cooperation between two or more

proprietary schools, and (3). arrangements whereby graduates of-

proprietary schools are accepted into and continuz their educat1on at

a_ communxty college or four-year school. This last type, transfer of

credit, is the most common and is used in a variety of places.
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ARTICUI;ATIGN BETWEEN SECGNEIARY OR

POSTSECONDARY VOCATIONAL EDUCATION

PROGRAMS AND PHOPRIETARY SCHOOLS

The benefits of articulation batween secondary and post-

secondary vocational programs are clear. Millzrand Imel (1987)
credit well-thought-out articulation arrangements with reducing

duplication of learning, increasing the effeciiveness and effi-_
ciency of learning, improving program coritent and standards

allowing for fuller use of existing prograr facilities and equip-
ment, providing a more attractive optio: for students and there-

by supportmg hlgh school completIOn and enabhng postsec-

BFSBE?&& students:

As the. beneflts of artlculatton beco.ne more w1dely understood;
increasing-research is being done on the subject. Little-research

has yet to be done. however. on articolation between vocational

programs at the secondary and/or postsecondary level and-

proprietary schools. This Overview will examine the barriers to
articulation. some successful articulation arrangements and
models,; and strategies for initiating and maintaining articulation

arrangements.

wriit Arg Proprlitirv $ohooli?

Accordmg to Parnell (1985). there are an estimated 6. 060 pro-
prietary (private) technicai schools throughout the-United -

States. Lerner (1987) defines them as “for
both schools-or colleges, that provide o

(p. vii) and 5&&5 that tﬁey may be pubhcly or pnvately held:

Accordmg to terner propnetary schools have been formally

recognized as part-of-the postsecondary system since the 1972

Eduocation Amendments: Students enrolled in proprietary
schools-became eligible-for federally insured loans-in 1965 and
have been eligible for other federaily sponsored loan and grant
programs since 1972, Proprietary schools are aiso permitted to
contract with local educational agencies to provide vocational
training programs supported through the Vocational Education

Act:

modern proprietary schools generally have excellent facilities,
staﬁed Wwith well-tre:ned professionals, outfitted with up-to-date

agencies—the Accredltation Commission of the: Associatian of
Independent Colleges and Schools {AICS), the National Asso-

ciation of Trade and Technical Schools (NATTS); the National
Home Study Council, and the National Cosmetclogy Accredita-

tion Comm ssion of Cosmetology Arts and Scuences—m accord-

ondary Accreditation.

Of course; the fact that proprietary schools are indeed some-
body’s investment sets them-apart from-other-public and private

(not-tor—pfoflt) schools and colleges. Because of their forprofit

nature, proprietary-schools  are frequently-heid in low esteem

and regarded with skepticism by members of the educational

community and sometimes by government policymakers.
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What Are the Barriers to Articulation?

6 3n propr and nonpro-
prietary schools !!‘E!?EEQF! !9,99!!?2’!‘,'9[ making a profit-has
made many facuilty members reluctant to enter into articuiation
arrangements with proprietary schools. Besides faculty reluc--

tance; Lerner (1987) identifies the following as major barriers to
articulation between secondary-or postsecondary vocational -

Ieadershnp staff. el:tlsm. and reluctance to change currlculum
Although-maore minor in nature. {he following things-also deter

the deveiopment of articulation agreements: the perceived nead

to delay final agreements-until-every detail is compiete. indeci-

sion about whether or not to test incoming students to deter-
mine credit. failure-to-determine competency-levels or grades at

the outset, and reluctance to borrow ideas from other success-
fui programs.

Lerner suggests several strategies for overcoming each of the
major barriers. For example, he recommends arranging regu-
larly scheduled meetings in the various schools. publishing a
newsletter on the articulation effort, and establishing an inserv-

tack of enthus:ésni and inability to seli the concept cén be
remedied by such means as discussing the advantages of articu-
lation with students; bringing_in consuitants, and promoting
occasional dinner meetings. Obtaining a commitment from
schools' top-level administrators; involving top personnel in -
planning, arranging for teachers and COUNSeIoTs from the Vari-

ous institutions to get to know one another; and focusing efforts
on-a ditferent-curriculum if some faculty attitudes cannot be

changed are all ways of overcoming the barrier of leadership;
sta#t,-or faculty reluctance. Elitism-and-reluctanceto- change the

ssed by promoting a "stoden
concept,; mixing administrators and facuity from-both-institu--

tions in committee work; ensoring that all parties are sensitive
to “turt” considerations and-are prepared to be fiexibie,-seeking
input from advisory commiittees, redesigning curricula at both
ends to be competency based, and focusing on rearranging
sequences rather than content (Lerner 1987, pp. 23-27).

Exampies of Articulation

Lerner-(1987) has identified three types of articulation between

secondary or postsecondary vocational programs and proprie-
tary schoois. He states-that the first type—private occupational
schools that accept secondary vocational program g 9,'5'8,,@?

into §—is

r educational offerings—is stiii quite rare. N«
community colleges have only recently begun to recognlze the
competencies offered in secondary vocationai programs, he
states that the practicz of granting credit for competencies mas-

ERIC is sponsored by the Office of Eduicational
Research and Improvement, U.S. Departmerit of
Education.
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accepted into and continue their education ata commumty col-
lege or 4-year-institution—is-apparently gaining in popularity.
Lerner notes that both the AICS and NATTS have had commit-

tees working on such articulation arrangements

Policies provndlng for the transfer of credit from one institation
to d@nother are by far the most common type of articulation

owing credit transfer policies are only a
ified-by Lerner (1987). Tampa Coliege, a pri-

vate baccalaureate degree-granting business school; will accept
a block of 112 quarter credit hours into its technical manage-

ment baccalaureate program and will also accept one-half to

three-quarters-of the courses-taken at United Electronics, a-pri-

vate trade school; on a course-by-couarse basis. Strayer College,
a baccalaureate degree-granting proprietary school in Washing-

ton; D.C.; and Commonwealth College: a proprietary school in

Norfolk, Virginia, have an articulation agresment whereby grad-

cates from Commonwealth with a 2.0 cumulative grade-point

average on a 4.0-scale wili be accepted into Strayer. Yet another
type of transfer policy exists within the ITT network of Private
occupational (proprietary) schools, which have agreed to

accept transtfer students with similar associate degrees from
proprietary schoois.

Examples of articulation agreements between degree-granting
proprietary schools and 4-yaar colleges or universities include -

those between Urbana Coilege (a private nonprotit coliege) and
Bliss College (a proprictary businass college) in Ohio and -

between the Rochester-Institute of Technology (RIT) in Roches-
ter, New ‘York, and the Ohio Instituite of Photography {(OIP), a

ol in Dayton. Ohio. According to the terms of

the latter agreement, transters from OIP can complete a bache-

tor of science degree at RIT in 2 years plus 2 summers.

Besides credit transfer pol:cues. Lerner has identified the follow-

mg lypes of art:culat:on centractmg to ofter- ciasses for 3 other

programs

Long and his coileagues (1986) describe an articulation arrange-
ment that Cuyahoga Comminity College {CCC) in Cieve-

' Ohio, has developed with seven proprletary schools
located in Cuyahoga County. The program is noteworthy in that

it combines elements from the 1 + 1 program model with arrange-
ments for sharing facilities and contracting to offer ciasses

for other institutions: A career ladder approach was developed
whereoyCCCaccepts students who have completad- a1-year.

tary schools.-These students then receive 45 quarter credit
hours of advanced standing toward completion. of CCC's as-~o-

ciate of technical study degree program. The agreement also

provides for CCC to rafer Students to the proprietary schools

for ¢ occupatlonal programs that are not currently offered at the

laboratory and rela1 ed courses at a proprletary school and
complete their genciral education-course work at CCC. CCC
also teaches certair courses in developmental and general edu-
cation within the proprietary school setting on a contractual

basis {pp. 53-60).

Q
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Developing Articuiation Agreomentl

Indlvrduals mterested in developing articuiation a agreements

involving their.own schoois can find sample articulation agree-
ments, curricula, and an interview protocol sample in Long et al:

) also lists 14 action steps for articulation.

(1986). L.erner {19 ]
Thiese cover all stages ot the process of developing an articula-

tion agreement from needs assessment to 8electing one or two

program areas-in-which-to-begin to develop-written agreements

providing secretarial support for and publicizing the articulation
arrangement.
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